and several others at Harvard University between [1955] [1956] [1957] [1958] [1959] [1960] [1961] [1962] . The clinical supervision model requires a peer observation cycle which emphasizes collection and analysis of data drawn from events in the classroom or where faculty are working with students. In contrast to observation or supervision that is nonspecific, this peer observation cycle is specific in that the observee identifies problems and concerns to guide colleagues in observing, describing, and critiquing teaching. The process has been described as inherently humane, conceptually tough, and &dquo;intended to increase teachers' incentive and skills for selfsupervision&dquo; (Goldhammer, 1969, p. 55 (Krajewski, Denham, & Anderson, 1976) .
Once they are assembled and familiarized with the process, teams work through the five following stages: (1) preobservation conference; (2) observation; (3) analysis and strategy session; (4) postobservation conference; and (5) postobservation analysis. (Cogan, 1973, p. 204) .
The (Goldhammer, 1969, p. 63 
